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These teaching notes are most suitable for use with pupils in Upper KS2 and 
KS3, where the themes and content of the poems are most appropriate.

These teaching notes are organised in three sections:

• The first section focusses on pupils seeing their own lives and direct experiences 
reflected in poems so that they can see how to use poetry to express themselves 
and their feelings.

• The second section focusses on poems which explore themes, issues and emotions 
that pupils may or may not have direct experience of, but that they can connect 
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with and empathise with on an emotional level. These poems show how poetry 
can help us to make sense of experiences and to connect with the lives and 
experiences of others.

• The third section shows how poetry can help us to express emotions and talk 
about experiences, using figurative language and imagery to draw a reader in to 
a moment in time and paint a picture of an experience. Poems in this section will 
work as a stimulus to encourage pupils to write about specific moments, ideas, 
emotions and experiences drawing reference from their own lives and the world 
around them.

• The final section is included to draw the learning together, reflecting on the 
collection as a whole, and on the themes and ideas explored throughout  
the poems.

The sequence is best taught in full, to progressively build pupils’ knowledge over time, 
but each section also works in isolation, so if you have less time in the curriculum to 
focus on poetry, you can also teach each section as an individual unit. If you choose to 
do this, the learning is progressive, so you are advised to teach Section 1 before Section 
2, and Section 2 before Section 3.

Pupils will learn directly from the poems and creative practices of the poet, Matt 
Goodfellow. They will listen to, read, respond to, perform and write their own poetry 
inspired by what they have learnt and experienced, learning much about what this 
powerful genre offers to them as readers and writers.
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SECTION 1:  
POEMS TO FIND YOURSELF IN
ACTIVITY 1: I WILL NEVER WORK ON MY 

BIRTHDAY
Before beginning this activity, make sure pupils have access to a copy of the 
book that they can read for themselves and discuss in pairs or small groups.

Read aloud the poem I Will Never Work on My Birthday (p.14). Discuss with the 
pupils their initial responses to the poem. 

• What did it make them think about? 

• How did it make them feel? 

• What made them feel this way? 

Discuss the concept of the ‘I’ in a poem. It is important for pupils to understand that this 
can be anyone – a speaker who is quite unlike the poet, an historical figure, a fictional 
character who shares characteristics with the poet, a real person from the poet’s life, 
or sometimes the poet themselves. For this reason, when discussing the ‘I’ in poems 
presented with an ‘I’ narrator, we should say the speaker, the narrator or the ‘I’, rather 
than ‘the poet’. 

With this in mind, allow pupils to re-read the poem for themselves and to discuss: 

• What do you know, or think you know about the narrator in this poem? 

• What in the poem allows you to infer this about them? 

Encourage them to highlight, text-mark and annotate the poem with their observations, 
thoughts and ideas, as well as any questions that come to mind. Come back together to 
discuss this, drawing out the language that gave insights into the narrator’s character. 

Now encourage the pupils to think about their own birthday:

• When in the year does your birthday fall? 

• Do you usually have to go to school on your birthday or do you have a birthday 
that falls in a school holiday? 

• Would you prefer to have a day off on your birthday or be at school or working? 
Why? 
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• Think about the opening of the poem. What atmosphere is evoked here? 

• How is this mood created? 

• How does this contrast with the second part of the poem where the dream 
birthday is described? Which parts of the poem resonate with you? 

• Which might you want for your dream birthday?

Give each pupil a small notebook, which can become their poetry journal as they work 
with this collection. On a blank page, encourage them to write freely for ten minutes, 
recording all the things that would be part of their own dream birthday. Now, give them 
time to contrast this with what they don’t want to do on their birthday, to create the 
same sense of opposition as in the original poem. 

Give the children a period of independent writing time, where they can work up these 
ideas into a poem of their own, on a new page of their journal, drawing back on the 
original poem and its form to use to support their own writing, if they would find this 
helpful. They could borrow from the original lines and structure, or they could break 
away from this to tell their own story of a dream or disastrous birthday. As they work on 
their poems, allow them to consider how and why they will break up lines and verses, 
drawing on what they found effective in Matt’s own work. 

Work on your own poem alongside the children as they write, sharing your own 
process with any children who are struggling to get going or who need support in the 
craft of writing. When they have had chance to work up a draft, allow time for them 
to read this aloud to a partner, who can tell them what they liked about their work, ask 
them questions about it, discuss any challenges and suggest improvements as a reader. 
Model this process by sharing your own work with the children first, looking at how to 
make edits on the page, as challenges are explored, and suggestions are made. Model 
that writing is a tentative, rough and often messy process as you shape ideas into a 
finished piece.

When they have acted on the response, allow them time to present their poem for 
publication. This might be writing it up in presentation handwriting, typing up on a word 
processor or filming a performance of their finished poem. Collect these together and 
make a display, around a copy of the original poem, which stimulated their ideas. Allow 
the children time to reflect on their work and that of others, talking about what they 
liked, what they found challenging and how they feel about the finished compositions.
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ACTIVITY 2: THE WHEEL OF WORRY
Before beginning this activity, make sure pupils have access to a copy of the 
book that they can read for themselves and discuss in pairs or small groups.

Read aloud the poem The Wheel of Worry (p.43). Allow time for pupils to discuss their 
initial responses to the poem:

• What did it make them think about?

• How did it make them feel? 

• What made them feel this way? 

Now, begin to investigate how this poem compares or contrasts with I Will Never Work 
on My Birthday. 

• What impression do you gain of the narrator of this poem? 

• What do you know or think you know about them? 

• Do you recognise and empathise with any of the worries they share? 

• What is it about the language or the way the poem is presented which engages 
you as a reader and creates a connection with the narrator and subject matter? 

• Give time and space for the pupils to re-read the poem for themselves: 
highlighting, text-marking and annotating with their observations, thoughts and 
ideas, as well as any questions that come to mind.

Come back together to discuss this, drawing out the language that gave insights into 
the narrator’s character. 

• What are the things that worry them? 

• Why do you think the poet chose to put inverted commas around the  
word ‘mates’? 

• What do you notice about the way lines are spaced? 

• Why do you think the poet chose to do this? 

• What effect do the spaces have? 
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Consider how and why poetry might be a good vehicle for exploring and making sense 
of our feelings. 

• Why do you think it might be useful to write down your thoughts and feelings in a 
poem? 

• What kinds of things might be on your own ‘wheel of worry’? 

• Encourage the pupils to turn to a turn to a new page in their poetry notebooks 
and to note down the kinds of things that they might worry about on a daily basis. 

• Ensure that they know that their notebooks are just for them, and they don’t have 
to share these jottings with anyone unless they want to. 

As in the previous activity, give time for pupils to use these ideas to draft, gain a 
response to, edit and publish their own poems about the things that worry them. Again, 
they may wish to draw on the form and structure of the original poem to support their 
composition, or they may wish to break away from this structure to create their own 
unique compositions, sharing their thoughts and worries. Work alongside the children, 
composing and gaining a response to your writing, demonstrating how to work up parts 
to improve flow, rhythm or emotional engagement or how to make decisions about 
how the poem will be laid out for effect on the reader.

Allow pupils to make decisions as to how to publish their poems; whether to write  
them out in presentation handwriting, type them out or record or video a performance 
of them. 

Some pupils may not want to share their poems, so make sure to let them know that 
that’s okay.
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ACTIVITY 3: WRITING OUR OWN POEMS TO 
SHARE ASPECTS OF OUR IDENTITY

Before beginning this activity, make sure pupils have access to a copy of the 
book so that they can explore the poems below:

• I Hope it Rains Today (p.20)

• Twelve Times Round the Sun (p.26)

• Hope (p.36)

• The Democratic Republic of Me (p.48)

• When Fire Dies (p.70)

• Finally Fits (p.74)

• Transition (p.82)

• Music (p.97)

• Mid-July (p.104)

• Silver Jordans (p.106)

• I Am Here (p.110)

Allow the children to explore the poems at their leisure. They can read the whole poem, 
or start to and pass over if it doesn’t engage them and move on until they have seen 
all of them. Then, invite them to select one they’d like to talk about with someone 
else. This encourages the children to enjoy the experience of simply reading a poem, to 
relish the uncertainties of meanings and the nature of the knowledge and emotional 
responses that poems invoke in them as readers. 

Come back together to invite the pupils to share the poems they chose. If more than 
one person picked the same poem, each one can take turns to share their own unique 
responses to it. As they discuss the poems, encourage them to look for connections, 
ask questions, explore what they like about the poems and the use of language within 
them. 

Listen to poet Matt Goodfellow talk about what inspires him to write poetry:  
https://clpe.org.uk/videos/video/matt-goodfellow-what-inspires-you-poet 

https://clpe.org.uk/videos/video/matt-goodfellow-what-inspires-you-poet
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• How does what he says connect with the poems you’ve read so far? 

• What do you think he might have been inspired by in his own life or in the lives  
of others? 

• What themes and ideas run throughout the poems we’ve seen so far?  

Now, listen to Matt explain how he goes about writing his poetry: https://clpe.org.uk/
videos/video/matt-goodfellow-how-do-you-work-your-poems  

• What have you learnt about writing from what he says? 

• What aspects of life do you think you could write about or explore through 
poetry? 

• Could you write about something that’s important to you, like in the poems I Hope 
it Rains Today, Music or Silver Jordans? 

• Could you write about an important event like in Transition or Mid-July? 

• Could you write about an important moment or feeling like in Twelve Times round 
the Sun, Finally Fits or When Fire Dies? 

• Could you express aspects of yourself like in The Democratic Republic of Me or I 
Am Here? 

Perhaps, like Matt says, they might have more than one idea in their mind. Show them 
how to use their poetry journal to make rough jottings to get these ideas down onto 
paper then to work out which of these they might want to work up into poems of their 
own. Encourage them to draw on what they found effective in the poems they read – 
how they sounded, the feelings they evoked and how they were laid out on the page. 

As with the other poems they wrote, encourage pupils to draft, gain a response, edit 
and publish their poems in their chosen form to share with an audience. Write alongside 
the pupils to demonstrate authentic writing processes, showing the challenges and 
successes of taking a poem from an initial idea to publication.

https://clpe.org.uk/videos/video/matt-goodfellow-how-do-you-work-your-poems
https://clpe.org.uk/videos/video/matt-goodfellow-how-do-you-work-your-poems
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SECTION 2:  
POEMS TO CONNECT YOU  

WITH OTHERS
ACTIVITY 1: CALLUM AND JAKE

Before beginning this activity, make sure pupils have access to a copy of the 
book that they can read for themselves and discuss in pairs or small groups.

Read the poem Callum (p.31) out loud for the pupils, then allow time for them to 
discuss their initial responses. 

• What did the poem make them think about? 

• How did it make them feel? 

• What made them think or feel these things? 

• Does the poem remind them of anything they have seen, heard or experienced 
before?

Now, listen to Matt talk about and read the poem: https://www.youtube.com/
watch?v=p_T10VKoTyI, then give time and space for the pupils to re-read the poems 
in pairs or small groups. 

• What do they know or think they know about the character of Callum and his life? 

• How do they think they know this? 

• How do you think the poet wants us, as the reader, to feel about Callum? 

• What does he do to evoke these feelings in us? 

• Give time and space for the pupils to re-read the poem for themselves; 
highlighting, text-marking and annotating the poems with their observations, 
thoughts, ideas and any questions that come to mind. Come back together to 
discuss these things together. You might now move on to looking at specific poetic 
devices used in the poem, such as the rhythm of the poem, the rhyming couplets, 
examples of assonance (e.g. in packs/bag, scooters/futures) and alliteration (e.g. 
in the repeated /b/ and /f/ sounds and imagery evoked (in phrases like ‘imitation 
Gucci bad boys’). 

https://www.youtube.com/watch?v=p_T10VKoTyI,
https://www.youtube.com/watch?v=p_T10VKoTyI,
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Now, read aloud the poem Jake (p.78). Allow time for the children to explore and 
discuss their initial responses. 

• What does the poem make you think about? 

• How does it make you feel? 

• What made them think or feel these things? 

• Does the poem remind them of anything they have seen, heard or  
experienced before? 

• What connections do you see between this poem and Callum?

As with the previous poem, give time and space for the pupils to re-read the poems in 
pairs or small groups. 

• What do they know or think they know about the character of Jake and his life? 

• How do they think they know this? 

• How do you think the poet wants us, as the reader, to feel about Jake? 

• What does he do to evoke these feelings in us? 

• How does this poem compare and contrast with Callum? 

• Give time and space for the pupils to re-read the poem for themselves: 
highlighting, text-marking and annotating the poems with their observations, 
thoughts, ideas and any questions that come to mind. Come back together to 
discuss these things. Again, you might look at specific poetic devices that he 
uses in the poem. Once again the poem is written in rhyme, but this time in an 
ABCB, with internal rhyme within the lines, and there are examples of assonance, 
alliteration and imagery. 

Listen to Matt Goodfellow talk about why he thinks poetry is important: https://clpe.
org.uk/videos/video/matt-goodfellow-why-poetry-important. Consider what he 
says about poetry being an opportunity to write in your voice about your life. 

• What do you think he means when he talks about writing in your voice? 

• How do you think this might connect with the poems you’ve just read?

https://clpe.org.uk/videos/video/matt-goodfellow-why-poetry-important
https://clpe.org.uk/videos/video/matt-goodfellow-why-poetry-important
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ACTIVITY 2: FIRST CLASS AND THE WOLF 
Before beginning this activity, make sure pupils have access to a copy of the 
book that they can read for themselves and discuss in pairs or small groups.

Listen to Matt Goodfellow talk about how poetry makes him feel:  https://clpe.org.uk/
videos/video/matt-goodfellow-how-does-poetry-make-you-feel. 

• How does what he says connect with the poems you’ve read so far? 

• Which poems remain most strongly in your mind? 

• Why do you think this was? Did they evoke particular feelings in you? 

• What were these feelings and how do you think his writing evoked these feelings 
within you? 

Ask pupils to follow along with the poem First Class (p.38) as you read it aloud. Allow 
time for the pupils to share their initial responses.

• Did this poem affect them in any way? 

• What did it make them think about? 

• How did it make them feel? 

• What made them think or feel these things? 

Now, ask pupils to follow along with the poem The Wolf (p.90) as you read it aloud. 
Allow time for the pupils to share their initial responses, as they did with First Class.

• Did this poem affect them in any way? 

• What did it make them think about? 

• How did it make them feel? 

• What made them think or feel these things? 

Share the following quote from poet Michael Rosen with the pupils:

‘(poetry) frequently asks questions, suggests thoughts, offers possibilities 
and tackles ideas. It often does this without closing off the matter in hand, or 
wrapping things up with neat conclusions. As a consequence, poetry leaves 
gaps for readers, thinking and opens up many areas for thought and discussion.’ 

https://clpe.org.uk/videos/video/matt-goodfellow-how-does-poetry-make-you-feel
https://clpe.org.uk/videos/video/matt-goodfellow-how-does-poetry-make-you-feel
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Give them time to discuss the quote in the context of these poems, scaffolding with 
supportive questions. 

• What do you think Michael Rosen means by this? 

• How might this relate to the two poems we have just read? 

• What questions, thoughts or ideas do you have about these poems? 

• What ideas are they tackling? 

• What intertextual connections can you make between these two poems? 

• How does Matt Goodfellow leave gaps for the reader to think in these poems? 

• Give time and space for the pupils to discuss these questions in their pairs or 
small groups, highlighting, text-marking and annotating the poems with their 
observations, thoughts, ideas and any questions that come to mind. 

Then, get them to join up with another pair or group to share their thoughts, ideas 
and questions together, looking at the similarities and differences in their responses. It 
is important for the pupils to understand that a poem is not a puzzle to be solved, and 
that there are no right or wrong answers. Each reader will bring their own personal 
response to the poem based on their interpretation and the unique experiences they 
bring to the reading. Through shared discussions like this, pupils will see things from 
different perspectives, which may consolidate or challenge their own responses, but 
which will ultimately lead to a greater depth of understanding and connection. 

Come together again to watch Matt talk about writing poetry for young people: 
https://clpe.org.uk/videos/video/matt-goodfellow-what-special-about-writing-
poetry-children. 

• How might what he says here connect with the poems you have read? 

• Do you think any of the poems have helped you to make sense of life or the world 
around you?

• Think back to the video where Matt talked about how poetry makes him feel. Do 
you feel, as he said, that you’re getting closer to him as a poet, or did any of the 
poems make you feel like you were getting closer to yourself? Why do you think 
this was?

https://clpe.org.uk/videos/video/matt-goodfellow-what-special-about-writing-poetry-children
https://clpe.org.uk/videos/video/matt-goodfellow-what-special-about-writing-poetry-children
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ACTIVITY 3: WRITING OUR OWN POEMS TO 
CONNECT OURSELVES WITH OTHERS

Before beginning this activity, make sure pupils have access to a copy of the 
book so that they can explore the poems below:

• For Daisy (p.12)

• Steffi (p.17)

• Listen Up (p.18)

• Hey, Mum (p.28)

• Hope (p.36)

• It’s Always the Same (p.45)

• The River (p.50)

• To my Friend who Loves Puzzles, you are (p.54)

• A Thought (p.55)

• Long Gone Kid (p.58)

• I Bought a New Me on the Internet (p.60)

• When You Get Sad You Speak Like the Sea (p.61)

• In Another Life (p.71)

• Adequate Life (p.75)

• Unwanted Gift (p.84)

• Guess What (p.88)

• Dig, Sid, Dig (p.93)

• The Move (p.98)

• A Thousand Hours (p.99)

• Cold (p.105)

• Cousin Mia (p.108)

As before, invite the children to explore the poems at their leisure. Remind them that 
they can read the whole poem or start to and pass over if it doesn’t engage them and 
move on, until they have seen all of them. Invite them to select one they’d like to talk 
about with someone else. 
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Come back together to invite the pupils to share the poems they chose in small groups 
– ensure that each group has at least 2 or 3 different poems to discuss. If more than one 
person picked the same poem, they can be in the same group, and each one can take 
turns to share their own unique responses to it. As they discuss the poems, encourage 
them to look for connections, ask questions, explore what they like about the poems 
and the use of language within them. 

Come back to thinking about what Matt Goodfellow said about poetry. 

• Do you think any of these poems helped you to make sense of life or the world 
around you? 

• Do you feel that you’re getting closer to him as a poet, or did any of the poems 
make you feel like you were getting closer to yourself by reading them? 

• Why do you think this was?

Think about things that you’ve experienced or seen in the lives of others or know about 
from the world around you that you might be able to write about, which could create 
connections with others that might read your writing. 

• What are the kinds of issues and subjects that might be important to other young 
people like you that you could write a poem about? 

• As Matt says, these might be inspired by your experiences or real-life events, 
but they will not be a direct depiction. Give time for pupils to jot down a variety 
of ideas on a new page of their reflective journals. When they have a selection, 
encourage them to step back and consider which they feel strongly enough about 
to take through to writing.  How can you take your initial notes forward into 
crafting a poem?

Give time for pupils to take a theme or topic from their journal that they could begin 
working up into a poem. Model this with your own ideas alongside them, exploring 
how you might begin crafting a poem based on a topic you think would be relevant 
to young people, talking through the choices that you are making as a writer to 
communicate the right feelings and images for your reader.

As you all write, think about the form the poem will take and if they will use any of 
the poetic devices you have explored in Matt Goodfellow’s poetry, such as rhyme, 
wordplay, repetition, imagery, alliteration or assonance. You may have children in the 
class who are very adept at using rhythm and rhyme in their writing, some may be 
more comfortable to write in free verse and find it easier to express their thoughts 
and feelings in this way. Encourage them to select the form and devices that allow 
them to best express their themes and feelings, as they have seen and responded to 
in Matt’s writing.
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When their drafts are complete, encourage them read these aloud to themselves, 
perhaps while walking around or moving so they can feel the rhythms of their writing 
before sharing with a response partner to lift the words off the page, hearing how they 
sound when performed.

Give time for response partners to ask the writers questions, discuss parts they aren’t 
sure are working, adjust rhythms or make suggestions to improve the writing. Start to 
think together about how the poem could be presented on the page to enhance the 
meaning and the reader’s understanding. Draw the children’s thoughts back to what 
they saw in Matt Goodfellow’s poems and the impact this had on them as readers. 
Encourage them to use this knowledge to edit their draft.

You might also think about whether the poem will have an accompanying illustration, 
and if so, what this might be. Again, look back at the poems studied. 

• Which of these had accompanying illustrations and which didn’t? 

• Why do you think this was? 

• What is the impact of having the illustrations there? 

• What does the reader have to do if the poem is not illustrated? 

• What style of illustration do you think might best fit the theme and emotions 
captured in your writing?
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SECTION 3:  
POEMS TO LOSE YOURSELF IN
ACTIVITY 1: MY FAVOURITE TIME TO GO TO 

THE PARK
Before beginning this activity, make sure pupils have access to a copy of the 
book that they can read for themselves and discuss in pairs or small groups.

Read aloud the poem, My Favourite Time to Go to the Park (p.40). Allow time for 
the children to discuss their initial responses. 

• What did it make them think about? 

• How did it make them feel? 

• What made them think or feel these things? 

• How does it connect with the other poems you’ve read? 

• Is there anything different about this poem from others you’ve seen so far?

Re-read the poem once more. 

• What images remain in their mind after this second reading? 

• Why do they think this was? 

• If they were to provide an illustration for the poem, what might they choose to 
draw and why?

Provide pupils with drawing paper and soft drawing pencils (2B-4B) and ask them, as you 
read the poem again, to sketch out some draft ideas for an accompanying illustration. 
Clarify that this is a draft sketch, not a finished illustration, and that it doesn’t have to be 
perfect at this stage, just a way to share their thinking and initial ideas. Read the poem 
two more times, to give them plenty of time to get their sketches done. 

Now, provide each pupil with a copy of the poem for them to re-read for themselves. 
Ask them to highlight, circle or underline words, phrases, lines or sections of the poem 
that they think most influenced their sketch. When they have done this individually, put 
the pupils together in pairs to share their sketches and talk about the language and 
ideas that most influenced them, scaffolding the discussions with questions to support. 
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• How similar or different were their sketches? 

• Why do they think this might have been? 

• What influenced each of their sketches? 

• Were their language choices the same or different? 

• Why do they think this was?

Now, take time for the children to re-read the poem again in pairs, discussing the 
imagery and mood created in greater depth. 

• What images or language choices are the most evocative for them as they look at 
the poem?

• How do you feel as you read the poem? 

• Is the feeling constant all the way through or does it change as you move through 
the poem? 

• As they become more confident with the names of poetic devices and what 
these look like, encourage them to talk about specific poetic devices used and 
the impact these have. Encourage them to engage with the poem using all their 
senses:

• Read with the eye – Look at how the poem laid out on the page. Where has 
Matt Goodfellow chosen to break lines and verses? Where has he chosen 
to emphasise text with a change in font? Why might he have made these 
decisions?

• Read with the ears – Read the poem aloud. Hear its ‘music’, its sound. What are 
the rhythms in the poem? How does the flow affect how its read? How does 
the mood and feelings evoked affect how you might choose to read it aloud? 

• Read with feeling in mind – Read the poem at least twice – finds its heart, an 
idea, a feeling. What is this for you?

Give time and space for pupils to discuss in pairs, text-mark and annotate the poems 
with their observations, thoughts, ideas and any questions that come to mind. Come 
back together as a whole group to look at how their ideas compare. 
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ACTIVITY 2: BLACKBIRDS
Before beginning this activity, make sure pupils have access to a copy of the 
book that they can read for themselves and discuss in pairs or small groups.

Read aloud the poem Blackbirds (p.22). Allow time for the children to discuss their 
initial responses. 

• What did it make them think about? 

• How did it make them feel? 

• What made them think or feel these things? 

• How does it connect with the other poems you’ve read? 

• Is there anything different about this poem from others you’ve seen so far?

Now, ask pupils to discuss the imagery and mood created in greater depth in pairs or 
small groups.

• What images or language is the most evocative for them as they look at  
the poem? 

• How do you feel as you read the poem? 

• Is the feeling constant all the way through or does it change as you move through 
the poem? 

• As they become more confident with the names of poetic devices and what 
these look like, encourage them to talk about these and the impact these have. 
Encourage them also to look at the layout and text, to read it aloud and re-read it 
to find its heart, as they did with the previous poem. 

Give time and space for pupils to discuss in pairs, text-mark and annotate the poems 
with their observations, thoughts, ideas and any questions that come to mind. Come 
back together as a whole group to look at how ideas compare. 

Listen to Matt Goodfellow’s advice on performing poetry: https://clpe.org.uk/videos/
video/matt-goodfellow-what-advice-would-you-give-performing-poetry. 

• How might this advice relate to a performance of this poem? 

• How might they bring out the atmosphere and emotion of this poem in their 
performance? 

• Allow the pupils to decide for themselves how best to organise the performance, 
whether they think it would be best to perform individually, in pairs, or if they 
want to work as a group.  

https://clpe.org.uk/videos/video/matt-goodfellow-what-advice-would-you-give-performing-poetry
https://clpe.org.uk/videos/video/matt-goodfellow-what-advice-would-you-give-performing-poetry
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Give time for them to look at the poem again, talking specifically about the mood 
created and the emotions they feel as they read and how they might convey this in their 
performance. You may wish to draw on the advice for a successful performance that 
CLPE produce for schools shadowing their poetry award, the CLiPPA: https://clpe.org.
uk/system/files/2021-10/Advice%20for%20a%20successful%20performance.pdf. 

Encourage them to think about how they will vary the pace, tone and volume of their 
voices to convey their connection with the words, the mood created, and the emotions 
evoked by the poem. 

Allow them time and space to think about or discuss this, if they are working in a pair 
or group, and to make performance notes before trying out ideas, adapting where 
necessary and rehearsing their performances to share with the rest of the class. 

Invite the pupils to feed back on the interpretations of different groups, evaluating 
the effectiveness of different techniques and styles and what these brought to their 
understanding of the poem. 

• What was most effective about each performance? 

• What did the performance bring to your understanding of or feelings about the 
poem or the subject matter? 

• How was the performance different from hearing the poem read aloud?

https://clpe.org.uk/system/files/2021-10/Advice for a successful performance.pdf
https://clpe.org.uk/system/files/2021-10/Advice for a successful performance.pdf
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ACTIVITY 3: WRITING OUR OWN POEMS TO 
SHARE MOMENTS AND FEELINGS

Before beginning this activity, make sure pupils have access to a copy of the 
book so that they can explore the poems below:

• Meet at the Horizon (p.9)

• Surrounded by Sky (p.10)

• All the Colours of the River (p.11)

• Listen Up (p.18)

• Bees in the Brickwork (p.25)

• Wild (p.30)

• Downstream (p.34)

• Once I Saw You Dancing (p.37)

• This Morning in the Woods (p.44)

• Waves (p.53)

• The Old Farmer’s Song (p.63)

• Log Back on to Life (p.65)

• Different Kinds of Silence (p.66)

• Darker Now (p.68)

• Lullaby (p.76)

• Poem for a New Year (p.80)

• Hagg Hill (p.81)

• 10:17 to Euston (p.96)

• Barney (p.102)

As before, invite the children to explore the poems at their leisure. Remind them that 
they can read the whole poem, or start to and pass over if it doesn’t engage them and 
move on, until they have seen all of them. Invite them to select one they’d like to talk 
about with someone else. 
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Invite the pupils to share the poems they chose in small groups – ensure that each 
group has at least 2 or 3 different poems to discuss. If more than one person picked 
the same poem, they can be in the same group, and each one can take turns to share 
their own unique responses to it. As they discuss the poems, encourage them to look 
for connections, ask questions, explore what they like about the poems and the use of 
language within them. 

Come back together as a whole group to reflect on the impact of the poetry read and 
how their knowledge of Matt Goodfellow (how he writes and what he writes about) is 
building the more they read. 

• What themes, ideas or experiences did these poems revolve around? 

• What personal or emotional connections did you have with them?

• Do you feel that you’re getting closer to Matt Goodfellow as a poet, or did any of 
the poems make you feel like you were getting closer to yourself by reading them? 

• Why do you think this was?

Look at how many of the poems here focus on the natural world and connections 
with the outdoors. Here, it would be good to take the pupils on a visit to an outdoor 
environment that might stimulate their ideas for writing; you could look for somewhere 
with the some of the natural features contained in Matt’s poems. Encourage the pupils 
to take their poetry journals with them on the visit and to take time to be at peace in 
the environment, looking closely at what’s there and taking in the sights, sounds and 
the feeling of being there. As they engage in their surroundings, encourage them to 
think about what catches their attention. It might be something big or a small detail. 
Encourage them to jot down anything that comes to mind in their journals.

Back in the classroom you could also get them to build on this by thinking of times 
they’ve spent in an outdoor environment that mean something to them. Encourage 
them to think of these moments in as much detail as possible, visualising key details, 
places, people that were with them or events that occurred. Encourage them to jot 
significant ideas on new pages in their journals. 

Once they have had plenty of time to generate potential ideas, encourage them to 
select something that they could begin working up into a poem. Model this with your 
own ideas alongside them, exploring how you might begin crafting your own poem, 
talking through the choices that you are making as a writer to communicate feelings 
and images for your reader.

As you all write, think about the form the poem will take and if they will use any of the 
poetic devices you have explored in Matt Goodfellow’s poetry, such as rhyme, wordplay, 
repetition, imagery, alliteration or assonance. Encourage them to select the form and 
devices that allow them to best express their themes and feelings, as they have seen and 
responded to in Matt’s writing.
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When their drafts are complete, encourage them read these aloud to themselves, 
perhaps while walking around or moving so they can feel the rhythms of their writing 
before sharing with a response partner to lift the words off the page, hearing how they 
sound when performed.

Give time for response partners to ask the writers questions, discuss parts they aren’t 
sure are working, adjust rhythms or make suggestions to improve the writing. Start to 
think together about how the poem could be presented on the page to enhance the 
meaning and the reader’s understanding. Draw the children’s thoughts back to what 
they saw in Matt Goodfellow’s poems and the impact this had on them as readers. 
Encourage them to  use this knowledge to edit their draft.

You might also think about whether the poem will have an accompanying illustration, 
and if so, what this might be. Again, look back at the poems studied. 

• Which of these had accompanying illustrations and which didn’t? 

• Why do you think this was? 

• What is the impact of having the illustrations there? 

• What does the reader have to do if the poem is not illustrated? 

• What style of illustration do you think might best fit the theme and emotions 
captured in your writing?

Drawing the learning together: 

Begin by reading aloud the final poem in the collection, And Just Before the Sun 
Comes Up (p.113). Allow time for pupils to give their initial responses to the poem. 

• What did it make them think about? 

• How did it make them feel? 

• What made them feel this way? 

• Why do you think Matt Goodfellow chose to end the collection with this  
particular poem? 

• How does it connect with themes and ideas explored in other poems we’ve read?

To draw together all the work done in this unit, listen to Matt talk about the collection 
from his perspective: https://www.youtube.com/watch?v=YtwS3TBBNvo. Then 
hold a discussion about the collection as a whole. 

https://www.youtube.com/watch?v=YtwS3TBBNvo.
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• Which were your favourite poems? 

• Which were the most memorable for you? Why? 

• What have you learnt about poetry that you didn’t know before? 

• Would you be encouraged to read more poetry after studying this collection? Why, 
or why not?

• Revisit the poems that have been explored throughout the sequence. Invite 
children to re-read favourites or ones that have remained in their minds for a 
particular reason. 

Take time to reflect on what they’ve learnt about poetry from looking at this collection. 

• What were you expecting?

• Was the poetry included in the collection what you expected it to be?

• Why/why not? Was there anything in the collection that surprised you?

• How would you describe this collection to someone else?

• What would you tell them about the poems?

• What might you keep back so as not to spoil their experience? 

Spend some time now reflecting on the poems that the children have written. 

• What kinds of poems were your favourite to write? 

• What did you find it easiest to write about? 

• What was more difficult or challenging for you? 

• Why do you think this was? 

Following this, you might hold a poetry festival for pupils to do readings from the 
collection, or from their own work, to parents or other classes in the school or 
display their work as part of an exhibition, including their own published poems and 
accompanying illustrations. For the children performing at the event, ask them to 
consider what they learnt from listening to the poems being read aloud and performed 
and trying out ideas in their performances of poems from this collection, which will be 
helpful to remember when reading their own poems. 

Display the children’s own poems and artwork prominently in the school library or other 
shared area or on a blog, website or school social media account so they can be read by 
a wider audience.

You may also want to look into the prospect of inviting Matt to the school  
for a poet visit. Details of how to do this can be found on his website:  
https://www.mattgoodfellowpoet.com/ 

https://www.mattgoodfellowpoet.com/
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OTHER TITLES BY MATT GOODFELLOW
• Bright Bursts of Colour, illustrated by Aleksei Bitskoff (Bloomsbury Education)

• Being Me: Poems About Thoughts, Worries and Feelings, with Liz Brownlee and 
Laura Mucha, illustrated by Victoria Jane Wheeler (Otter-Barry Books)

• Chicken on the Roof, illustrated by Hannah Asen (Otter-Barry Books)

• Caterpillar Cake, illustrated by Krina Patel-Sage (Otter-Barry Books)

• The Same Inside: Poems About Empathy and Friendship, with Liz Brownlee and 
Roger Stevens (Macmillan)

• Be the Change: Poems to Help you Save the World, with Liz Brownlee and Roger 
Stevens (Macmillan)

• Shu Lin’s Grandpa, illustrated by Yu Rong (Otter-Barry Books)


