BEFORE YOU START
Prepare a group journal to help you record group discussions and responses to the text
as you work through the book.
Prepare an outline of the character Billie, ready to complete using the Role on the Wall
technique.
You could create a glossary of new vocabulary as you read the book – you may want to
prepare a format for doing this. As you go through the book, ask the group to pick out
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words they are unfamiliar with or do not fully understand, particularly in the historical
context. These may include words such as the Home Service, the wireless, ack-ack fire
and the Home Guard. You could prepare photographs and video sources to bring these
words to life and help the pupils use them in context. There is also a Glossary of some
words at the back of the book.
Make a copy of the cover, with space to make notes around it, for use in Session 1.
Make copies of the text from page 4, ‘The trees were clinging’ to page 8, ‘BOOM!’, for
use in Session 1. Make copies of Chapter Nine for use in Session 2.
The length of the book means you’ll need to consider how you wish children to engage
with the text. The sessions below propose a blend of:
• reading aloud and discussing key passages;
• allowing time for pupils to read sections of the text independently between
sessions;
• revisiting specific passages and episodes;
• and engaging in specific activities to deepen responses and comprehension.
Given the content of the book, ensure that the children feel comfortable and secure
with discussions around sexism and racism as well as neurodivergence before you read
it, and that you are fully aware of and sensitive to the children’s personal or family
circumstances.
Although it can be enjoyed in its own right, the story would be an excellent complement
to any study of the Second World War, particularly in relation to the role of the Royal Air
Force and the Air Transport Auxiliary. This would enrich the group’s engagement with
the story’s setting and events.
It might be helpful to create a map of the book’s locations and a simple cast of
characters. This map of many of the airfields mentioned in the story may be useful:
https://bit.ly/airfields
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SESSION 1:
COVER AND CHAPTER ONE
TO CHAPTER FIVE

Begin by sharing the cover, discussing what clues it might contain about the book,
and drawing the children’s attention to Helena Perez Garcia’s illustration. Ask the
children to predict what the story could be about and to justify their responses, drawing
out any connections they make to other stories. Record the children’s responses around
a photocopy of the cover and return to these as you read the book, comparing the
children’s initial thoughts to how the story actually unfolds.
Encourage the children to look closely at the cover, and invite them to speculate about
the story. Ask them to think who this character could be, what she is doing and why,
and what clues they get from her clothing and body language. Also discuss where the
story might be set.
• Where do you think the character is running to?
• What kind of aircraft are these?
• What else do you notice about the setting?
• What might the markings on the plane suggest?
• What might the role of the person in orange overalls be?
• Why are they dressed differently from the person running?
• What does the style of the red truck suggest about the era?
• What do these and any other details suggest to you about the story?
––––––
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Some of the children may have heard of the author Iszi Lawrence from her history
broadcasting or her previous novel The Unstoppable Letty Pegg. You can share this
information with the group.
• What does this information about Iszi Lawrence’s other work lead you to expect
here?
Consider the title Billie Swift Takes Flight.
• What does the phrase ‘takes flight’ mean to you?
• How might it link to the scene on the front cover?
• How does it prepare you for the story you are about to read?
• Does the cover make you want to read the story? Why / why not?
––––––
Read aloud Chapters One and Two. Give the children time and space to reflect on what
they have heard and discuss.
• What do you think is happening?
• What have you learnt about Billie and the setting of the story?
• Do any of her experiences resonate with your own?
––––––
Children may have had the same experiences as Billie of getting into trouble for
things that weren’t their fault or getting away with things they have done wrong.
They might push boundaries and justify their behaviour with tenuous excuses.
Encourage them to relate the story to their own experience, as they explore how
Billie feels and how they know.
• What impression do White Waltham and the activities around the airfield make
on Billie?
• What impression do they make on you?
• What things stand out for you?
• How do you think Billie feels to be living so close to the busy airfield?
• How might this be dangerous in a time of war?
––––––
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Give out the copies of the text from pages 4-8 you prepared. Invite the children to
text-mark and annotate their copy, identifying words and phrases that especially
capture the drama of the plane crashing and the immediate aftermath.
• How does the crash landing of the Spitfire make you feel?
• What impact might this event have on Billie and the story?
• What do you think Billie should do?
• Why do you think she decides to say nothing and not help?
––––––
Discuss the impact of the final paragraph of the chapter: “ ‘That is the second time
you’ve murdered someone, Billie Swift,’ she murmured to herself. And she didn’t much
like it.” Ask the children to unpick what this might mean and what it tells us about Billie.
––––––
Introduce the outline of Billie to be completed using the Role on the Wall technique.
Ask the children to come up with words or phrases to describe Billie’s feelings or
personality and her outward appearance or behaviour. To promote a higher level of
thinking, ask the children to consider what they know from her speech and what they
have to infer from her body language and gestures.
• What does something Billie does tell you about her personality? For example,
sneaking out with Susan to spot planes from the top of the hill.
• And how does her personality make that action seem most likely (‘in character’)?
For example, the fact that Billie doesn’t want to get into trouble means she
misleads her mum.
Encourage the children to return to the Role on the Wall as you read the story, using a
different colour each time to show the knowledge they gain as they read more.
––––––
Billie may well be presented as a neurodivergent, possibly autistic, protagonist: she
is sensitive to ‘people talking all at once’ (page 18); has a strong focus on facts and
figures (e.g. aeroplane technology); and often takes the speech of others literally or at
face value. Someone even asks if she is ‘a bit touched’ (page 73), an outdated term
to which another character objects. Ensure that the children’s responses to Billie’s
misinterpretations or speech are mediated sensitively and addressed appropriately with
the children, following up in PSHE sessions if necessary.
––––––
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Now read Chapters Three, Four and Five, again giving the children time and space to
reflect on and discuss what they have read. Consider what more they find out about
Billie and the crashed Spitfire here.
• Does Billie’s attitude to school and her experience of her teachers remind you of
other stories you know?
Consider Mr Hart: the kind of teaching he offers, the learning experience of Billie and
her classmates, and how it compares to the children’s own and to what pupils need.
• How does Billie’s outburst and flight from the classroom add to the sense
of turmoil?
––––––
Ask the children to reflect on Billie’s encounter with Tommy and what light it casts
on the crash and the activities at the airbase. Consider Billie’s home life as well: her
exhausted parents, their feelings about Billie’s brother Michael held as a Prisoner of War,
and the fact she can’t come clean about the plane crash. Ask the children to write a
brief note of advice to Billie, with any guidance and encouragement as to what they
should do. Then they can read each other’s letters and reply by writing in role as Billie to
the letter they have received.
––––––
Consider Billie’s decision to sneak out in disguise to investigate further, and how it
makes the children feel.
• What do you predict will happen?
• Do you think Billie is right to continue to keep secret the fact she witnessed
the crash?
Invite the children to consider the dangers of staying off school and breaking into
the airfield.
• Do you think Billie should risk trying to find out more about the Spitfire?
What might happen if she doesn’t?
• Do you think she is likely to succeed?
Finish the session by discussing how the story might develop.
• What do you think Billie will find when she goes to the airfield?
• How do you think she feels about what she is going to do? How do you know?
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SESSION 2:
CHAPTER SIX TO CHAPTER SEVENTEEN

After reading Chapters Six to Eight, ask the children to summarise what they have
read, so that they are all clear on what happens when Billie enters the airfield, her
participation in the reception for Mrs Roosevelt and Mrs Churchill, the confusion over
the phrase ‘First Lady’, and the turn the story takes as a result.
––––––
Invite the children to reflect on what we have found out about Billie’s personality and
how she feels about the situation she finds herself in.
• What are your feelings towards Billie?
• How do you think the author wants us to feel about her?
You could return to the Role on the Wall at this stage.
• What clues does the author give you as to how Billie’s plan to infiltrate the base
and find out more about the crash is going?
––––––
Consider Billie’s encounter with Eleanor Roosevelt, the wife of the US President, and the
impact of her misunderstanding who she is, confusing the term, ‘First Lady’, with Eve,
thought by some to be the first woman.
• What is the effect of this misunderstanding being depicted with humour?
• Why do you think the author chooses to use humour in this way?
Another example is Billie’s confusion of Luftwaffe with Woof laugher.
––––––
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Discuss how Billie’s interaction with the visitor and other ‘top brass’ at the airfield helps
to establish a picture of Billie’s character and the relationships she establishes with others
at the base.
Reflect on the relationship between the airfield and the outside world, and how Billie
has a foot in both.
• What do we find about the hierarchy and social order on the base, and the
structures that exist in the airfield?
• How do you think this information might be relevant as the story develops?
• How does Billie fit in to the new world she is starting to enter?
––––––
As new characters – including Tommy, Pauline Gower, Wing Commander Gribble, Ralph,
Chile – are introduced, children could organise their thinking about the characters Billie
meets by adding a quick pen portrait of each to the journal. It might be interesting to
let the children choose the characters they think are worth noting at first, but it would
be helpful to guide them to include all the key figures in the story as they go.
––––––
Ask the children to discuss their responses to the text so far with the help of the
four basic questions.
• Tell me… is there anything you like about this text?
• Is there anything that you particularly dislike?
• Is there anything that puzzles you?
• Are there any patterns… any connections that you notice…?
As children respond it can be useful to write down what they say under the headings
‘likes’, ‘dislikes’, ‘puzzles’ and ‘patterns’. Record the children’s responses in the journal
and return to any queries as the sessions continue.
––––––
Read Chapters Nine and Ten. Invite children to consider how the author conveys the
tension of the potential raid on the airfield and the arrival of the Hurricane. Provide
copies of the text of Chapter Nine while you re-read aloud and ask the children to text
mark, looking at the language and structure of this part of the story and encouraging
the children to identify features that stand out for them. These might include direct
speech, different types of sentence and punctuation to capture the rush to the shelter,
as well as insights into Billie’s knack for recognising different aircraft from their engines.
You could also invite the children to prepare their own performance reading of this
section, thinking about how they might convey the tension in their reading.
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Read Chapters Eleven to Thirteen and consider the result of Billie’s smart thinking in
the shelter. Invite them to consider her first flight with Nancy, the spirit of camaraderie
among the female pilots, the relationships between the civilians and the officers from a
RAF background, and the atmosphere on the airfield these dynamics create.
• How do you think Billie feels to become part of the ATA?
• How does she feel about the female pilots she is befriending? How do you know?
• What does Billie’s surprised reaction to the fact women are flying fighter planes
(page 71) tell you about attitudes to gender at the time? What challenges might
female pilots have faced?
• What impression do the different characters make on her and on you as a reader?
• How do you think the author wants us to feel about Stone, Gower, Gribble,
Cummings and Fairweather?
––––––
Consider how Billie’s new life at the airfield fits with her life at home, and how her
excitement and happiness at becoming a member of the ATA contrast with her anxiety
about Susan and about not being honest with her parents. Invite the children to reflect
on how Billie’s experience of learning at the airfield compares with that of the village
classroom and Mr Hart.
• Why do you think Billie enjoys learning about flying where she did not enjoy the
teaching and atmosphere in the school?
––––––
End the session by reading and discussing Chapters Fourteen to Seventeen, and
considering how the story has progressed. Ask the children to reflect on Billie’s plan to
keep Susan safe by planting eggs in the coop to make it appear that she is laying.
• Do you think Billie is right to mislead Mum? Is the deception justified by her desire
to stop Susan being killed?
• What impression is Stone making on you, and on Billie?
––––––
Stone’s nicknaming of Billie as Dumbo offers an opportunity to consider nicknames and
the impact they have on those who are given them and the possible character of those
who give them.
• How do you think Billie feels about being called Dumbo?
• What does giving her this nickname suggest about Stone’s personality?
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Earlier in the story (page 44), Billie misunderstands the nickname of the South American
pilot Chile, thinking Tommy is saying the weather is chilly. On page 216 we discover
Chile is actually called Margot but has been given the name Chile by her English
colleagues because there is already another Margot down in Hamble. Billie suggests she
could be given the rhyming nickname Santiago Margot after the Chilean capital instead,
but Margot says this wouldn’t work because English people aren’t creative.
• Do you think Margot likes the nickname Chile? Why / why not?
• Is it the same kind of nickname as Dumbo?
• Why are these nicknames offensive?
• What does the fact that Margot is called Chile by her colleagues say about their
attitude to race?
• Is it fair to call someone by a name that isn’t their own or that they haven’t chosen
themselves?
Many children may enjoy having a nickname and use them affectionately for each other,
but they can be supported in discussing the difference between these and those in the
book. The character of Margot is based on a real historical figure, so children can begin
an historical enquiry into her life and draw comparisons between real events and those
chosen by the author to use in this book.
––––––
Consider the questions at the end of Chapter Seventeen on page 131.
• What do these questions tell you about Billie’s state of mind? Do you have answers
to any of them?
• What do you think will happen next?
• Do you think Billie will get to the bottom of the crashed Spitfire and Stone’s role
in it?
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SESSION 3:
CHAPTER EIGHTEEN TO
CHAPTER TWENTY-SEVEN

Begin the session by asking the children to summarise what they have read so far,
considering the different aspects of the story – Billie’s new role in the ATA, her growing
friendships with the female pilots especially Nancy, her suspicions about Stone, her
anxieties about Susan, the lies she has been telling Mum and her playing truant –
and revisiting their predictions for the next chapters.
––––––
Read Chapters Eighteen to Twenty-Two, allowing time and space for the children to
reflect on what they have read. Then discuss Billie’s development as an ATA cadet as well
as what she has learnt about Stone.
• How do you think Billie feels to come top in the test and win the right to a
coveted pigeonhole?
• Why do you think she shares it with Tommy? What does this tell you about her?
Invite them to consider whether Billie is right to accept the mysterious eggs in her
pigeonhole, and how Stone has a hold over her because he caught her with the eggs
Ralph lent her. Encourage them to speculate on Billie’s discovery of the drop Stone is
planning, what it might mean and what Billie could do with this information.
––––––
After reading Chapters Twenty-Three to Twenty-Seven, ask the children to summarise
what they have read, drawing out the key developments in the story and any new
insights into Billie’s character, adding them to the Role on the Wall.
––––––
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Consider Billie’s decision to take an active role in investigating Stone by taking his car
keys and going through his belongings. Support the children in discussing the statement
on page 166: ‘Billie knew what she was about to do was wrong. It was incredibly
naughty. But she was a naughty girl, so it was to be expected.’
• Do you agree that what Billie does is naughty or is she justified in taking matters
into her own hands?
• Do you think Billie really thinks she is naughty?
• How does the word ‘naughty’ sit alongside other words like ‘wrong’, ‘bad’, ‘evil’
or ‘criminal’?
• Should we ever label people in this way?
––––––
Draw the children’s attention to the incident with the Jamaican engineer Herbert
Greaves (a real historical figure, see page 313), if they do not mention it. Invite them
to share any insights into the way the American airmen treat him, and what it tells
us about attitudes to race at the time. See the ‘Further activities‘ section below for a
suggestion as to how you can further investigate the contribution made by people of
colour in the Allied forces during World War II.
As part of this discussion you can address the interaction between white British Billie,
Black Jamaican Herbert, white American Nancy and the other white American soldiers.
Point out the awkwardness of the dialogue – Billie observes that the soldiers aren’t
directly rude to the man but it is clear they are put out by his interruption. Nancy also
seems distant with him. They go on to address him as ‘boy’ and criticise his work and
approach, calling him ‘slow as molasses’ – while Billie likes Herbert and the author
portrays him sympathetically.
Billie describes Herbert as having a thick Jamaican accent. Some children in the class
may feel a connection with Herbert as they may share his Jamaican heritage and be
familiar with the Jamaican Patois language. It’s important to ensure that children’s
realities and perceptions are valued and reflected accurately, and to ensure they are
aware of the equal status that creole languages share with ‘standard’ English. It is
important to make this clear so as not to reinforce the Americans’ prejudices or in any
way to encourage ‘othering’ in such instances. Jamaican Patois not an accent but is
governed by grammatical conventions as sophisticated as those of Standard English.
You could engage the children in work around celebrating diversity in language within
the class and in UK society – they could do a presentation to share their information
with others.
––––––
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Unpick how the visit to the American airbase affects Billie. As well as the racism she
witnesses, she tastes American food and hospitality, and has the opportunity to reflect
and share some of her suspicions about Stone, following her discovery of the notes in
his car and her attempts to decipher what looks like a coded note.
––––––
Discuss how Billie’s plans to relocate Susan to Ralph’s flock at the airfield over Christmas.
Consider Billie’s continuing concern for Susan and what it says about Billie as a person,
and discuss how the situation will resolve itself. Debate whether Mum should and really
will kill and cook Susan at Christmas.
• How do you think Billie would feel about eating Susan?
• Would it be fair if Billie got into trouble for refusing to eat Susan?
• Are you vegetarian or do you know people who are?
• Do you think you could eat an animal you had known when it was alive?
• What do you think will happen?
––––––
Discuss with the children how the tension is sustained, such as when Billie steals Stone’s
keys and breaks into his car, or when Nancy and Billie undertake the fraught trip to
deliver the Battle aircraft. Invite them to re-read passages they find especially exciting
aloud, identifying the features of the writing that convey the sense of adventure. They
might notice the use of punctuation for effect or the careful selection of vocabulary,
discussing how they affect the reader’s experience.
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SESSION 4:
CHAPTER TWENTY-EIGHT TO
CHAPTER THIRTY-FIVE

Begin by asking the children to summarise the story to this point, discussing how the
plot has developed and the various things that Billie has on her mind. Invite them to
revisit their predictions.
After reading Chapters Twenty-Eight to Thirty, discuss with the children whether this is
what they expected. Encourage them to consider what the illicit flight to Ireland adds to
the story, clarifying the impact of rationing and the way that the black market operated
during this period of the war.
• How do you think Billie feels to be part of this secret mission?
• What does this glimpse of a different life away from war and rationing add to
the story?
• How does the author convey the mood of the Christmas festivities?
• Which words or phrases especially capture the mood of the day?
––––––
Read Chapters Thirty-One and Thirty-Two, inviting the children to discuss the impact of
Nancy discovering that Billie is not as old as she seems. Unpick the emotions Billie might
feel on the one hand to be losing her friend, but on the other to have the opportunity
to fly solo and to do well with it. Revisit the incident around the exploding case,
considering what light it casts on Billie’s suspicions about Stone.
––––––
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End the session by reading Chapters Thirty-Three to Thirty-Five, allowing time and
space for the children to summarise what has happened and how it affects Billie.
Unpick the aftermath of the explosion and the scene between Billie, Stone and Gower
where everything comes out in the open, Stone casts suspicion on Nancy and Billie is
dismissed. Consider what Billie does next, her decision to thwart Stone and his locking
her in a cupboard.
––––––
Ask the children to write Billie another brief note of advice about what to do next.
This could include summarising what she has achieved so far, why her actions matter
and why you think she could still be successful.
• How do you think Billie could escape from the cupboard?
• What can she do to change the course of the story, especially now that she is
under suspicion herself?
• What do you predict will happen as the story reaches its resolution?
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SESSION 5:
CHAPTER THIRTY-SIX TO EPILOGUE

Begin the session by sharing the first sentence of Chapter Thirty-Six: ‘At this point Billie
had a good cry.’ Summarise the events of the story that have brought her to this point,
locked in a cupboard by her nemesis Stone while he makes his escape.
––––––
Read the rest of the chapter and on to Chapter Thirty-Nine, summarising the events of
the story: Billie’s escape, her pursuit of Stone, stowing away in the plane, her arrest with
Stone and Cummings on landing, and the air raid.
––––––
Read from page 270, ‘It still felt like night time’ to page 274, ‘Stone ran into the
building’. Re-read this section aloud and ask the children to visualise the scene in their
mind’s eye as you read. Read the section two or three times and then ask the children to
describe what they pictured to a partner.
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Following this, ask the children to identify key vocabulary or phrases which supported
their understanding or interpretation, such as:
• sinister red glow
• frosty grass crunched beneath them and she turned her head to watch the plane
roar past
• tiny pill-shaped silhouettes tip out
• bright explosions flashed through her eyelids
• pilots, still in their or nightclothes, were limping to the planes
• the whole thing wobbled and then the entire wall blew outwards
Ask the children why these words or phrases in particular stood out to them.
• What impact do these words or phrases have on you as a reader?
• What made these words or phrases so vivid or memorable?
• What impression is created by the author through the descriptions?
• How do these descriptions make you feel?
––––––
After reading to the end of the story, allow the children time and space to summarise
and reflect on what they have read, how the resolution of the story has affected them
and how they feel about the book as a whole.
• How does the end of the story make you feel? Is this the kind of story ending
you enjoy?
• How does the author draw everything together in one place?
• Does it remind you of other stories you know in books or films?
• Are you satisfied by the way the story ends? Do you feel this is the right outcome
for Billie, for Stone and Cummings, for Nancy and the other female pilots, and
for Susan? Would you change anything?
• How do you think the author wants us to feel about Billie? What might she go on
to do when she grows up?
• How do you think each of the characters feels at the end? How do you know?
Revisit the four basic questions, giving children the opportunity to reflect on the book
as a whole.
––––––

© Bloomsbury

Iszi Lawrence’s previous novel, The Unstoppable Letty Pegg, is also historical fiction
(about the suffragette movement) and the author is a passionate historian. Encourage
children to read the Classified Information on page 308 and Top Secret: Real Personnel
on page 311, drawing out the inspiration for Billie’s story in real-life historical events.
• What do you understand by the term historical fiction?
• Can you think of other examples you have read?
• What do you think is special about historical fiction?
• Why might it be enjoyable to write and to read?
––––––
The publisher describes Billie Swift Takes Flight as a ‘coming-of-age tale’.
• What do you understand by this phrase?
• How does it convey Billie’s story?
The description continues: the ‘story of WWII starring the brilliant pilots you’ve never
heard of... the women of the Air Transport Auxiliary (ATA) who battled against the odds
to get the air force’s planes to the front lines’.
• Do you think this is an accurate description?
• Does it capture what the book meant for you?
• Why do you think ‘you’ve never heard of… these brilliant pilots’?
• What insights does Billie’s story and the wider context of her colleagues in the ATA
give you into the barriers female pilots faced at the time? Do you think it was the
same for women filling other roles commonly carried out by men at the time?
• Who do you think would enjoy this book?
• What would you say to them about it?
• How could you persuade them to read it without giving away too much of
the story?
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IDEAS TO SUPPORT THE SESSIONS

These are areas you could further develop depending on your professional judgement of
the children’s learning needs and their interests.
Consider the different characters, the plot and the different settings.
• Which character, aspect of the story or event interested you the most?
• Did any of the characters remind you of characters in other books?
Children might like to repeat the visualisation activity they did for the bomb attack on
the airfield with different settings, such as White Waltham village and airfield, the
air-raid shelter or the hillside where Billie witnesses the Spitfire crash.
• How does the author use the different settings?
• How important do you think they are to the story?
Use hot-seating to explore the characters further. One member of the group
role-plays a character and is interviewed by the other children. This activity involves
children closely examining a character’s motivation and responses.
Review the story in chronological order and consider the different emotions Billie has
felt throughout the story, using the Role on the Wall to support the discussion. Work
collaboratively to choose words to describe these emotions. Write them on sticky notes
and then organise them to create a graph of emotion. You could also explore the
emotional journey of other characters such as Nancy, Tommy, Mum or Stone.
Through modelling, ask the children to describe their favourite part of the story. Provide
the children with an oral scaffold, such as: the most memorable part of the story was...
because... ; my top moment in the story was... because... and ask them to discuss their
favourite part of the story in pairs. Encourage children to give reasons for their choices
and invite some children to share these.
Children could research the Air Transport Auxiliary using the website of the
ATA Museum & Archive at Maidenhead Heritage Centre, which has a wealth of
information and evocative photographs and documents.
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If possible, leave copies of the book in the book corner for the children to revisit and
re-read in independent reading time, by themselves or socially in a group.
Children could find out more about Iszi Lawrence from the publisher’s website at
www.bloomsbury.com/uk/author/iszi-lawrence and her website https://iszi.com, as well
as from interviews and videos, where she talks about her writing and inspiration.
Invite the children to research the still lesser-known historical figures and
significant contribution made by people of colour and by women in the Allied
Forces in World War II. Through this research, support children in thinking about
how easy it is to find about this and what this might say about current attitudes
to race. Work with the children on creating an accurate and inclusive history
curriculum that draws attention to hidden voices and that they think best reflects
their own school community or wider society.
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DEVELOPING WIDER READING EXPERIENCES
By Iszi Lawrence:
• The Unstoppable Letty Pegg – Bloomsbury, 2020
Stories with similar themes:
• Skyward: The Story of Female Pilots in WWII by Sally Deng –
Flying Eye Books, 2018
• Mohinder’s War by Bali Rai – Bloomsbury, 2020
• When the Sky Falls by Phil Earle – Andersen Press, 2021
• War Boy by Michael Foreman – Pavilion, 2006
• Anne Frank: The Diary of a Young Girl – Penguin, 2007
• An Unlikely Spy by Terry Deary – Bloomsbury, 2019
• Once and its sequels by Morris Gleitzman – Puffin, 2006
• The Lion and the Unicorn by Shirley Hughes – Red Fox, 2000
• Rose Blanche by Ian McEwan, illustrated by Roberto Innocenti – Penguin, 2004
• Goodnight Mister Tom by Michelle Magorian – Puffin, 2014
• Now or Never: A Dunkirk Story by Bali Rai – Scholastic, 2019
• The Missing: The True Story of My Family in World War II by Michael Rosen –
Walker, 2021
• My Secret War Diary by Flossie Albright, illustrated by Marcia Williams –
Walker, 2015
CLPE has also curated a World War II booklist with further suggestions for titles
of interest.
Links to support an inclusive curriculum:
• CLPE’s Reflecting Realities Report 2020
• Beyond Black History Month, CLPE Blog
• Black History Booklist, CLPE
• Women’s History Booklist, CLPE
International Women’s Day Booklist, CLPE
• Valerie Bloom videos: What is the importance of hearing a variety of voices and
dialects in the classroom? CLPE
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